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SPE 599 – Identity and Practice in Inclusive Education: Thesis Course
	Instructor: 
	Lisa Arter
	Laura Atkinson
	Caryn Cole

	Office:
	Farmer 342F
	Farmer 310A
	Nevitt Elementary

	Phone:
	727-3923
	480-965-4873
	480-216-3490

	E-Mail:
	Lisa.Arter@asu.edu
	Laura.Atkinson@asu.edu
	Caryn.Cole@asu.edu


Course Overview:  

This 2 credit hour course provides you the opportunity to deeply explore the concept of teacher identity.  You will be exposed to a variety of reading material and co-teaching experiences that will enable you to complete the two (2) Performance Bases Assessments (PBAs) due this semester.  You should keep a detailed daily journal of your classroom experiences and reading reflections to use to complete the required PBAs.

Location:

This course will meet at Frank Elementary School Library, Wednesdays from 4:45-6:45pm, January 6 – May 5, 2010.
Required Readings:

All readings can be found on the course Blackboard site.
	Carter, K., & Doyle, W. (1996). Personal narrative and life history in learning to teach. In J. Sikula, T. J. Buttery, & E. Guyton (Eds.), The handbook of research on teacher education (pp. 120-142). New York: Macmillan.

	Cochran-Smith, M. & Fries, K. (2007).  Researching teacher education in changing times:  Politics and paradigms.  In M. Cochran-Smith & K. Zeichner (Eds.), Studying teacher education:  The report on research and teacher education.  Mahwah, NJ:  Lawrence Erlbaum Associates, Publishers.

	Fitch, F. (2003). Inclusion, exclusion, and ideology: Special education students' changing sense of self. Urban Review, 35(3), 233. 

	Hollingworth, Liz (2008). Complicated Conversations: Exploring Race and Ideology in an Elementary Classroom. Urban Education 2009; 44 (pp. 30-58)

	Hooks, Bell (2000).  Introduction.  In Teaching to Transgress.  New York:  Routledge.  (And Chapters 4 and 5 in this book).

	Munby, H., Russell, T., & Martin, A. K. (2001). Teachers’ knowledge and how it develops. In V. Richardson (Ed.), Handbook of research on teaching (4th edition) (pp. 877-904). Washington, D.C.: AERA.

	Ochs, E. (1993). Constructing social identity: A language socialization perspective. Research on Language and Social Interaction, 26, 287-306.

	ten Dam, G. T. M., & Blom, S. (2006). Learning through participation. The potential of school-based teacher education for developing a professional identity. Teaching & Teacher Education, 22(6), 647-660. 


IRIS Modules:

· Teaching & Learning in N.M. Considerations for diverse student populations.

http://iris.peabody.vanderbilt.edu/resources.html 

Work required by students:  

Students will be required to 1) read and understand all assigned readings and participate fully in online and seminar discussions and (2) successfully complete and submit two (2) Performance Based Assessments: Teacher Identity Inventory and Identity Autobiography.  Completion dates are as follows:

	PBA #1 – Teacher Identity Inventory
	End of the 3rd week of the semester.

	PBA #2 – Identity Autobiography 
	End of the 14th week of the semester.


PBA Requirements:

Performance Based Assessment #1:  Teacher Identity Inventory  
In class during the third week of session 1, teacher candidates will complete and submit the Array Interaction Inventory.  This inventory will be collected and saved until session 4, when teacher candidates will use it to complete one of that session’s PBAs.  

Performance Based Assessment #2:  Identity Autobiography  

At the end of session 1, teacher candidates will complete a written identity autobiography that has six components: 

· Defines and explores the concept of teacher identity from a cultural historical perspective.  

· Uses readings and personal experiences to explore your own culture and beliefs and how those experiences shape your expectations of your role as teacher, your aspirations as a new professional, and your commitment to working with children in urban settings.

· Draws from your professional learning school experiences and describes at least three vignettes in which you identify how cultural identity informed and shaped interactions between teachers and their students, among teachers, or among administrators and teachers.

· Reflects on how these observations, understanding of identity, and the urban context intersect and inform your social and cultural development as a teacher.
· An analysis of how your identity has been influenced through your experiences this semester.
· Personal model of Identity 
NOTE:  Autobiography must be 10-15 pages, double-spaced, 12 point font, and conform to APA style guidelines.  Autobiography rubric can be found in Appendix A.

Course Outline: All listed readings and assignments must be complete PRIOR to specified class date. (Standards addressed are in parentheses.)

	Week
	Topic
	Readings
	Activities

	1 
	Course Introduction
	Course Syllabus
	· Discuss syllabi, course expectations

· Online quiz over syllabus

	2 
	Personal perspectives


	Hooks, Bell (2000).  Introduction.  In Teaching to Transgress.  New York: Routledge.  
	· Reading Reflection Log (RRL) (6.1 & 6.2)*
· Personal Educational Experience Paper (6.1)*

	3 
	Personal perspectives
	NIUSI Info. Brief: “Cultural Identity and Teaching” 
	· My Family History Book

	4 
	Influential Teacher
	Carter, K., & Doyle, W. (1996). Personal narrative and life history in learning to teach. In J. Sikula, T. J. Buttery, & E. Guyton (Eds.), The handbook of research on teacher education (pp. 120-142). New York: Macmillan.
	· RRL (6.1 & 6.2)*

· Contribute to the course WIKI on defining teacher identity from a cultural historical perspective.  (2.10)

	5 
	Influential Teacher
	  Watch “Make a Difference” movie “Teddy Stallard Story” www.makeadifferencemovie.com
  Munby, H., Russell, T., & Martin, A. K. (2001). Teachers’ knowledge and how it develops. In V. Richardson (Ed.), Handbook of research on teaching (4th edition) (pp. 877-904). Washington, D.C.: AERA.
	· My “Teddy Stallard” story.

· RRL (6.1 & 6.2)*

· 

	6 
	Personal model of Identity 
	ten Dam, G. T. M., & Blom, S. (2006). Learning through participation. The potential of school-based teacher education for developing a professional identity. Teaching & Teacher Education, 22(6), 647-660.
	· RRL (6.1 & 6.2)*

· In-class Activity: Array Interaction Inventory (PBA #1) Dinner Table (6.5)

	7 
	Personal model of Identity 
	Hollingworth, Liz (2008). Complicated Conversations: Exploring Race and Ideology in an Elementary Classroom. Urban Education 2009; 44 (pp. 30-58)
	· Vignette #1: This semester you will write 3 1-page papers where you describe 3 instances of interactions at the PLS (student-teacher, teacher-teacher, or administration-teacher) where an aspect of cultural identity was observed, and include your reflection on how your understandings of identity and urban education have influenced how you interpret these interactions. Bring the first vignette today. (2.1 2.8 2.9 6.1 6.2 6.3 6.4 6.5)*

	8 
	Urban Education
	IRIS: Teaching and Learning in New Mexico: Considerations for Diverse Student Populations.  Complete the “Challenge” section – we will discuss the “Thoughts” section in class.

“Perspectives and Resources:” DO page 1 (demographics in NM are similar to AZ); page 6 (including all media); page 8 (write up a 1 page description on what you’d do to focus the math instruction); page 10; page 11; page 12 – bring in a lesson you did this week and a printout of the chart to compare.
	· RRL (6.1 & 6.2)*

· Page 3 

	9 
	Urban Education
	Fitch, F. (2003). Inclusion, exclusion, and ideology: Special education students' changing sense of self. Urban Review, 35(3), 233.
	· Vignette #2: This semester you will write 3 1-page papers where you describe 3 instances of interactions at the PLS (student-teacher, teacher-teacher, or administration-teacher) where an aspect of cultural identity was observed, and include your reflection on how your understandings of identity and urban education have influenced how you interpret these interactions. Bring the second vignette today. (2.1 2.8 2.9 6.1 6.2 6.3 6.4 6.5)*

	10 
	Inclusive Education
	NUISI Brief: “Inclusion and the Other Kids.”
	· RRL (6.1 & 6.2)*

· 

	11 
	Inclusive Education
	Ochs, E. (1993). Constructing social identity: A language socialization perspective. Research on Language and Social Interaction, 26, 287-306.
	· Vignette #3: This semester you will write 3 1-page papers where you describe 3 instances of interactions at the PLS (student-teacher, teacher-teacher, or administration-teacher) where an aspect of cultural identity was observed, and include your reflection on how your understandings of identity and urban education have influenced how you interpret these interactions. Bring the third vignette today. (2.1 2.8 2.9 6.1 6.2 6.3 6.4 6.5)*

	12 
	Social perspectives

· Teachers in the movies

· Teachers in the news
	Cochran-Smith, M. & Fries, K. (2007).  Researching teacher education in changing times:  Politics and paradigms.  In M. Cochran-Smith & K. Zeichner (Eds.), Studying teacher education:  The report on research and teacher education.  Mahwah, NJ:  Lawrence Erlbaum Associates, Publishers.
	· RRL (6.1 & 6.2)*

· Bring a story (copies of newspaper article, tv news clip, youtube link) of a recent (last 12 months) news item about a teacher.  Be prepared to discuss how this story effects societies view of teachers.

	13 
	Social perspectives

· Teachers in the movies

· Teachers in the news
	Systemic Change Framework Rubrics Assessment Handbook. 

Bring completed handbook to class.
	· RRL (6.1 & 6.2)*

· In class – we will combine everyone’s scores and discuss the emerging picture.



	14 
	Putting it all together
	
	· Complete PBA #2 Identity Autobiography and submit through Digital Dropbox. (2.9 2.10 6.1 6.2 6.3 6.5)

· Presentation on Identity Autobiography.

	15 
	Putting it all together
	
	· Present on Identity Autobiography (2.1 2.3 2.4 2.6 2.7 2.8 2.9 6.1)


*For further details, including grading rubric, see Weekly Assignments below.

Paper Format:

All writing should conform to APA Style guidelines.  If you are unfamiliar with APA (or it has been awhile) http://apastyle.apa.org/learn/tutorials/basics-tutorial.aspx offers a comprehensive tutorial to help you.

Course Objectives:

· Understand how personal identity affects teaching and learning.

· Identify the concept of identity from a cultural historical perspective.

· Explore family history to understand how it affects your personal identity.

· Understand how you can learn about students’ cultural identity and use it to increase learning.

· Understand how to interpret personal interactions through the lenses of cultural identity and urban education.

· Explore how social perspectives of teachers shape a teacher’s personal identity.

· Complete the first section of your thesis.

Online Etiquette:

Although we will be meeting in person each week, there will be times when we communicate online through our course BlackBoard site.  Please remember at all times to use appropriate language, check your spelling and grammar, and keep postings brief and to the point.  When submitting assignments into the Digital Dropbox, be sure to title your documents with your last name and the assignment; such as SmithPersonalEducationPaper.doc.  Papers should be MSWord compatible.  Keep copies of everything!
EXPECTATIONS FOR STUDENTS

· Read every assigned reading.

· Turn your work in on time.

· Participate in class discussions and activities.

· Ask questions.

· Listen to your colleagues.

· Take responsibility for what you don’t understand or for assignments that aren’t clear.  Ask us to clarify.  

· Let us know if you need some assistance that we haven’t anticipated.

Standards Addressed: 

(According to Arizona State Standards) Students will demonstrate competencies in the following areas:

Arizona Professional Teacher Standard 2:  

The teacher creates and maintains a learning climate that supports the development of students’ abilities to meet Arizona’s academic standards.  The performance assessment shall measure the extent to which the teacher:

2.1 Establishes and maintains standards of mutual respect

2.2 Displays effective classroom management

2.3 Encourages the student to demonstrate self-discipline and responsibility to self and others

2.4 Respects the individual differences among learners

2.5 Facilitates people working productively and cooperatively with each other

2.6 Provides a motivating learning environment

2.7 Promotes appropriate classroom participation

2.8 Listens thoroughly and responsively

2.9 Organizes materials, equipment, and other resources appropriately

2.10 Applies to daily practice the ethics of the profession
Arizona Professional Teacher Standard 6:  

The teacher reviews and evaluates his or her overall performance and implements a professional development plan.  The performance assessment shall measure the extent to which the teacher:

6.1 Reviews his or her practices and evaluates the influences of those practices on student growth and learning

6.2 Designs and continually adapts a professional development plan for improving instruction and student learning

6.3 Engages in activities that implement the professional development plan

6.4 Uses employer’s documentation of his or her performance to develop a professional development plan

6.5 Pursues professional activities to support development as a learner and teacher.

Reading Reflection Log 

Name:_____________________________

Date: 






Reading(s):____________________






_____

	
 Information Worth Noting:


	Summary of Key Ideas:

	Graphic Representation of Key Ideas 

Or Your Idea for Future Use in Classroom


	Questions/Concerns 




Week Two Assignment 
Personal Educational Experience Paper

Directions: Think about your educational experience in elementary and middle school, and address the following questions:  What do you remember about your early educational experiences?  Did you like school? What was your favorite part of school? Did you have difficulty in any of your classes? Are your memories of your early educational experiences positive, neutral, or negative?  How might your experiences inform your work with your future students?  When you have gathered and recollected this information, type an informative 2-3 page paper detailing your early educational experiences. Please follow the format below for your paper:

· Calibri
· Size 12 font
· 1 inch margins

· Double spaced

Scoring Rubric: The following characteristics determine the success of the response in meeting the needs of the audience and fulfilling the writing purpose.
	Component 
	Score of 10
	Score of 8
	Score of 6
	Score of 4

	Clarity
	Unified with smooth transitions, a clear and logical progression of ideas, and an effective introduction and closing
	Generally unified with some transitions, a clear progression of ideas, and an introduction and closing.
	Minimally unified and may lack transitions or an introduction or closing.
	Lacks unity.

	Details
	Sufficient, specific, and relevant details that are fully elaborated.
	Specific details but may be insufficient, irrelevant, or not fully elaborated.
	Some specific details but may be insufficient, irrelevant, and/or not elaborated.
	No or few specific details that are minimally elaborated

	Sentence Structure
	Consistently complete sentences with appropriate variety in length and structure.
	Generally incomplete sentences with sufficient variety in length and structure.
	Some sentence formation errors and a lack of sentence variety.
	Frequent and severe sentence formation errors and/or a lack of sentence variety.

	Voice and Style
	A consistent style with precise and vivid word choice.
	Some style and generally precise word choice.
	Sometimes general and repetitive word choice. 
	Often general, repetitive, and/or confusing word choice. 

	Mechanics
	Few, if any, errors in standard written English that do not interfere with understanding.
	Some errors in standard written English that rarely interfere with understanding.
	Several kinds of errors in standard written English that interfere with understanding. 
	Frequent and severe errors in standard written English that interfere with understanding.  


Week Three Assignment

Learning About Your Own History

Directions:  Pt. 1:  Create a family tree where you go back at least 3 generations (your great-grandparents).  For each person you will need names as well as birth and death dates and places.  Occupations, religions, marriage dates and places, other children/siblings (in addition to your direct line), places and dates of where they lived, military/service records, immigration, etc… are all encouraged!  A wonderful resource is www.ancestry.com. Here, you can look up (and often find) this information and create a family tree which is easy to print.  They also allow you to add stories and pictures.

Pt. 2:  Analyze the information you found in creating your family tree.  What does this tell you about the culture you belong to?  Its beliefs, practices, values?  Next, think about the things you and your family celebrate: i.e. national and religious holidays.  To what extent are they celebrated?  What traditions does your family have about them (for example, opening 1 present on Christmas Eve and the rest on Christmas morning or everyone at the Thanksgiving table saying one thing they are thankful for this year before eating).  How important is the holiday?  Is it important that everyone be together?  To what extent do you decorate for the celebration and are there any traditions there?  Write a 2-3 page paper discussing these findings.  The first ½ should focus on what you’ve learned about your culture based on your family tree and the second ½ should focus on your celebrations, traditions, beliefs and cultural practices. Please follow the format below for your paper:

· Calibri
· Size 12 font
· 1 inch margins

· Double spaced

Scoring Rubric:  The following characteristics determine the success of the response in meeting the needs of the audience and fulfilling the writing purpose.
	Component 
	Score of 10
	Score of 8
	Score of 6
	Score of 4

	Family Tree
	All generations are represented with complete names, birth and death (where applicable) places and dates.  All formatted and typed.


	At least 80% of information complete.
	At least 60% of information complete.
	Less than 50% of information or not typed/formatted correctly.

	Reflection
	Clear descriptions and thorough analysis of family tree and celebrations and how these have shaped the cultural views of the writer.  Direct links of beliefs, influences, practices, values, etc… to specific members of the tree.  
	Clear descriptions and thorough analysis of family tree and celebrations and how these have shaped the cultural views of the writer.  Links are unclear, inadequate, or non-existent.
	At times, descriptions and analysis are unclear and/or superficial. Links are unclear, inadequate, or non-existent.
	Descriptions and analysis are unclear and/or superficial. Links are unclear, inadequate, or non-existent.

	Sentence Structure
	Consistently complete sentences with appropriate variety in length and structure.
	Generally incomplete sentences with sufficient variety in length and structure.
	Some sentence formation errors and a lack of sentence variety.
	Frequent and severe sentence formation errors and/or a lack of sentence variety.

	Voice and Style
	A consistent style with precise and vivid word choice.
	Some style and generally precise word choice.
	Sometimes general and repetitive word choice. 
	Often general, repetitive, and/or confusing word choice. 

	Mechanics
	Few, if any, errors in standard written English that do not interfere with understanding.
	Some errors in standard written English that rarely interfere with understanding.
	Several kinds of errors in standard written English that interfere with understanding. 
	Frequent and severe errors in standard written English that interfere with understanding.  


Week Five Assignment

My “Teddy Stallard” Story
Directions:  Write a 1-2 page paper about your own “Teddy Stallard.”  Think back on your career and write about a student who was a “challenge” and, in turn, challenged you to adjust your philosophy of teaching/instructional practice.  Be prepared to share.

	Component 
	Score of 10
	Score of 8
	Score of 6
	Score of 4

	Narrative
	Sufficient, specific, and relevant details that are fully elaborated.  Reader can “see” the interactions as though present.
	Specific details but may be insufficient, irrelevant, or not fully elaborated.
	Some specific details but may be insufficient, irrelevant, and/or not elaborated.
	No or few specific details that are minimally elaborated

	Influence
	Explanation as to how and why philosophy/practice was changed is clear, complete and compelling. 
	Explanation as to how and why philosophy/practice was changed is clear, and complete but uncompelling. 
	Explanation as to how and why philosophy/practice was changed is clear, but incomplete and uncompelling 
	Explanation as to how and why philosophy/practice was changed is unclear, incomplete and uncompelling. 

	Sentence Structure
	Consistently complete sentences with appropriate variety in length and structure.
	Generally incomplete sentences with sufficient variety in length and structure.
	Some sentence formation errors and a lack of sentence variety.
	Frequent and severe sentence formation errors and/or a lack of sentence variety.

	Voice and Style
	A consistent style with precise and vivid word choice.
	Some style and generally precise word choice.
	Sometimes general and repetitive word choice. 
	Often general, repetitive, and/or confusing word choice. 

	Mechanics
	Few, if any, errors in standard written English that do not interfere with understanding.
	Some errors in standard written English that rarely interfere with understanding.
	Several kinds of errors in standard written English that interfere with understanding. 
	Frequent and severe errors in standard written English that interfere with understanding.  


Weeks Seven, Nine and Eleven Assignment
Observation and Reflection Mini-Papers

Directions:  Choose three (3) incidents that you directly observed during your time at a PLS.  These can be from your district in-service, school site in-service, grade-level meetings, classrooms, playground, cafeteria, etc….  You may choose from teacher-student, teacher-teacher, or teacher-administration interactions (see if you can get one of each!).  Each mini-paper will focus on one of the interactions.  The first ½ of the paper will describe the interaction and the second ½ will explore your personal reflection on this interaction from a socio-cultural perspective (i.e. Part 1: what did you observe; Part 2: how have the readings, discussions, activities that you have participated in this session influenced your perspective on the observation).  You may use these observations as the basis for those you need to deeply explore in your Identity Autobiography.  Please follow the format below for your paper:

· Calibri
· Size 12 font
· 1 inch margins

· Double spaced

Scoring Rubric:  The following characteristics determine the success of the response in meeting the needs of the audience and fulfilling the writing purpose.
	Component 
	Score of 10
	Score of 8
	Score of 6
	Score of 4

	Observation
	Sufficient, specific, and relevant details that are fully elaborated.  Reader can “see” the interactions as though present.
	Specific details but may be insufficient, irrelevant, or not fully elaborated.
	Some specific details but may be insufficient, irrelevant, and/or not elaborated.
	No or few specific details that are minimally elaborated

	Reflection
	Direct references to readings/discussions/activities support a clear description of the socio-cultural influences that were obvious in the interaction. 
	Strong evidence of writer’s socio-cultural knowledge though not directly referenced.
	Some evidence of writer’s socio-cultural knowledge.
	Lacks evidence that writer understands socio-cultural influences on identity and/or can directly use that knowledge as a lens through which to view interactions.

	Sentence Structure
	Consistently complete sentences with appropriate variety in length and structure.
	Generally incomplete sentences with sufficient variety in length and structure.
	Some sentence formation errors and a lack of sentence variety.
	Frequent and severe sentence formation errors and/or a lack of sentence variety.

	Voice and Style
	A consistent style with precise and vivid word choice.
	Some style and generally precise word choice.
	Sometimes general and repetitive word choice. 
	Often general, repetitive, and/or confusing word choice. 

	Mechanics
	Few, if any, errors in standard written English that do not interfere with understanding.
	Some errors in standard written English that rarely interfere with understanding.
	Several kinds of errors in standard written English that interfere with understanding. 
	Frequent and severe errors in standard written English that interfere with understanding.  


Identity Autobiography Rubric

	
	Component
	Description
	Developing
	Proficient
	Exceeding Expectations

	Identity Autobiography Rubric
	Definition:

Defines and explores the concept of teacher identity from a cultural historical perspective.  


	Include a clear definition of identity in your own words that references and synthesizes the work of scholars in the field.

Describe what you think this definition means and how it plays out in the classroom.
	Understanding of the importance of culture on how teaching and learning is constructed in classrooms is present in the paper.
	A clear description of identity and culture reference and interpret the literature accurately setting the stage for analyzing personal history and its influence on observations and behavior in the classroom.
	Complexity undergirds the writer’s interpretation signaling the multi-faceted and often conflicting tensions that emerge as identity is explored.

	
	Personalization:

Uses readings and personal experiences to explore your own culture and beliefs and how those experiences shape your expectations of your role as teacher, your aspirations as a new professional, and your commitment to working with children in urban settings.


	Identify and describe any major influences and turning points that have shaped your views of your professional role which have prompted reflection and change in your thinking.
	Includes readings OR personal experiences but does not relate them and/or examine deeply those experiences and clearly show direct links to current beliefs about roles, aspirations, and commitments.
	Readings and personal experiences are included and deeply examined.  Clear and understandable connections are drawn between readings and experiences to current beliefs about roles, aspirations, and commitments.
	Interweaves descriptions of significant influences on your identity as a teacher in urban settings, e.g., students, other teachers, colleagues, theories, authors, etc. in your life that have which have strengthened you to create respect and rapport in classrooms by establishing a culture for learning as well as knowledge of how to manage classroom procedures, student behavior and physical space.

	Identity Autobiography Rubric
	Vignettes:

Draws from your professional learning school experiences and describes at least three vignettes in which you identify how cultural identity informed and shaped interactions between teachers and their students, among teachers, or among administrators and teachers.


	Describe three to four specific scenarios that you think are good exemplars of the role of identity in schools. These scenarios may come from observation in the classrooms, conversations with fellow teacher candidates, teachers, family members, students, and/or administrators.  They might describe a faculty meeting, a lesson, a playground incident.  
	· Fewer than three scenarios.

· Scenarios are superficial – descriptions given but not examined.

· Scenarios come from the same setting (i.e. all faculty meetings or all lunch room).
	· Scenarios are clear, compelling, and complete.

· Scenarios are based on your direct observations and not another person’s perspective (i.e. second-hand stories).

· Scenarios cover a range of students’ cultural interactions with peers, teachers, family members, etc….
	· In addition to Proficient standards, scenarios based on observational material are supported by interviews and/or readings.

· Scenarios are insightful to both you and other professional members of your PLS (your colleagues).

	
	Reflection:

Reflects on how these observations, understanding of identity, and the urban context intersect and inform your social and cultural development as a teacher.


	Include a clear definition of identity in your own words that references and synthesizes the work of scholars in the field.

Describe what you think this definition means and how it plays out in the classroom.
	Understanding of the importance of identity on how teaching and learning is constructed in classrooms is present in the paper.
	A clear description of identity and culture reference in regards to shaping identity and interpret the literature accurately setting the stage for analyzing personal history and its influence on observations and behavior in the classroom.
	Complexity undergirds the writer’s interpretation signaling the multi-faceted and often conflicting tensions that emerge as identity is explored.

	Identity Autobiography Rubric
	Analysis:

An analysis of how your identity has been influenced through your experiences this semester. 
	Your description should include how your views about yourself as a member of the teaching profession, who understands how to provide opportunities for children from diverse urban settings to learn and develop, have changed over the course of this semester. 
	You make explicit links between experiences, your own identity, and explore your own professional learning.  
	In addition, you link your own experience to appropriate references to literature (demonstrating how you link research and practice).  You demonstrate an understanding of the cultural funds that children bring with them to school even when they may not mirror your own.
	You explore differences and similarities between your own history and the histories of the students in your school.   You link choices in how to teach with understanding of lives and cultures of others.  You understand other cultural experiences as differences not as deficiencies.

	
	Model:
Personal model of Identity 
	Conclude your description with a 1-page table or figure, outlining your current beliefs about your identity as related to your professional role.  Use one of the models examined during the semester (or one you have studied on your own) to use as a foundation for your personal examinations.
	Model is missing or incomplete.

Model is not based on a research-based and professionally accepted model of identity.
	Model is present and based on a research-based and professionally accepted model of identity but may be unclear and/or superficial.
	Uses a well-researched and professionally accepted model of identity model and uses past experiences to demonstrate how this personal model of identity relates to your growth and understanding over this semester.

	Identity Autobiography Rubric
	Authentic voice 
	Present yourself in a convincing, genuine manner. 

 Disclose information in a way that reveals your growth and your current professional identity as an educator, who has deep understanding of the cultural histories and traditions you bring to teaching.
	You are able to develop your paper using specific examples from practice.
	You identify specific turning points or insights that made you conscious of the values and beliefs that filter your understanding and capacity to teach others.


	Your paper reveals how you engage the cultural work of teaching and learning and offers insight about how you are reshaping your own personal normative assumptions about social, cultural, and intellectual capital.

	
	Clarity and Style  
	Get your ideas across in a clear, engaging manner written to an audience of teachers. 
	· Unclear, boring, or merely technically correct.

· Contains jargon and/or inaccessible language.

· Organization weak or missing.

· Not written in narrative style.

· Structure is unclear and/or incoherent.
	· Write in compelling, technically correct style. 

· Use jargon-free, accessible language.

· Organize your narrative to follow a clear and coherent structure.
	In addition to the use of technically proficient language and structure, your paper is engaging, provocative, and thoughtful.  

	
	Mechanics
	Report should look professional with a standard font, 1” margins, and double-spaced.  APA format required.
	Requirements not completely met or many misspellings, mechanical and/or grammatical errors.
	Met requirements and few misspellings, mechanical and/or mechanical errors.
	Exceeded requirements and no misspellings, mechanical or grammatical errors.


